In Indonesian education context, recently the word 'genre' seems to gain its most popular and hot issue to teaching and learning English, particularly writing skill. However, many of them the students, teachers, or university students, or even lecturers in universities apparently are not good at understanding and are not truly well informed about the genre itself. It could be said that the word 'genre' is still a kind of mystery to uncover. This paper is an attempt to present the nature of genre, genre writing, genre as a product of writing, and genre as an approach to teaching and learning writing.
Referring to the previous statement, it can be simply defined that genre is a kind of text either oral or written in which there is relationship between language and its sosial function. Due to distinctive social functions, the usage of language tend to apply different genre depending on existing social function. Hereafter, genre is then defined the use of the language by means of typical and specific way in order to achieve specific goal. By this context, it seems that the most important thing to keep in mind is that a kind of text either oral or written which has the same goal and same lexico-grammatical features will be the same genre. In addition, Swales (1990) What Swales has stated is seemingly clear that genre has a number of characteristic and features such as a) genre has a particular communication event, b) genre has a specific goal (goal oriented), c) genre is different and various in accordance to its typical features, d) each genre has a matter of limitation and rules including content, physical form, and shape, and e) every genre belongs to a certain discourse community.
In line with dicourse community, (Widdoson, 2007) adds that genre is shaped or existing due to the existing discourse community. It is a fact that different discourse community has different genre. Talking about discourse community and genre in connection to discourse community. Swales (1990) as cited by (Ohoiwutun, 1996) clarifies that characteristics of discourse community in terms of the usage of language in social context is a) a certain discourse community has certain communication goals approved, b) the discourse community communicate within its members, c) a certain discourse community use a certain pattern of communication for its members, d) the discourse community tends to have more than one types of genre to communicate , and e) the discourse community, at last gains a number specific register.
Genre Writing
It seems that genre and genre approach in writing are relatively new in teaching and learning English. Genre in writing is a part of genre in language use. Thoreau (2006) simply states that genre in writing or genre writing is a kind or type of writing in which it has a typical style, particular target of readers, and a specific purpose. Referring to Thoreau's statement, it could be said that genre covers three main aspects namely writing style, readers, and goal (goal oriented). In line with style, Thoreau, then claims that writing style means how something is written; the words that are used and the way the information is organized. Then, Scott and Avery (2001) support Thoreau's idea by stating that style in writing is words or expressions used to write the writing and how language patterns are expressed.
Referring above statement, genre writing tries to see writing from different perspective. It is a different angle how writing is viewed and how it is written and how it is analyzed It is extremely different form 'conventional' perspective about writing (Dirgeyasa, 2015) . It can be simply concluded that genre writing is a new perspective to teaching writing due to different perspectives. It also important to note that one of the central insights of genre analysis is that writing is embedded in social situation, so that a piece of writing is meant to achieve a particular purpose which comes out of a particular situation. In terms of genre writing, Hyland (2003) as cited in (Dirgeyasa, 2015) proclaims that:
Genre implies that students to write not just to write but to write something to achieve some purposes such as it is a way of getting something done, to get things done, to tell story, to request an overdraft, to describe a technical process, to report past event, and so on, we follow certain social convention for organizing messages because we want our readers to recognize our purpose.
Hyland implies that the purpose of genre writing is not only to enable the writer to write, but also the writer writes to pursue a certain goal. For example, how to retell, how to report, how to describe, how something is done or how something is carried out, etc. In this case, the writers need to use a certain social convention, linguistic features, and rhetoric structure of the text.
By doing so, it can be stated that genre approach to writing covers two distinctive dimensions in teaching and learning writing. First, genre is a kind of text or writing work itself. It views that the language (writing form) must be related to social function of the text. Social function of the text, then implies to certain social environment and place where and when the text is used. This of course, will vary because of different context and situation. Second, genre as a process means how the writing work is developed, taught, and learned. In this case, there is a certain process of production and reproduction of the writing work. Genre as an approach, of course, provides some stages or steps to follow in. These will guide the writer systematically in order to be able to produce the writing work itself. In short, then, it can be associated that genre is a kind of a coin with two facets in which each face has its own characteristics and functions. Ann (2003) , then states that in one side, genre is viewed as a type of text or writing text. It is typical model of writing product having different features and characteristics. On the other side, it is judged as one model or approach or strategy to teaching and learning writing. This clearly shows that genre based approach to teaching and learning writing is absolutely distinctive among other existing approaches.
Genre as a Product in Writing
Simply, the genre as a product means that genre writing is a kind of text or writing work itself. It views that the language (writing form) must be related to social function of the text. Social function of the text, then implies to certain social environment and place where and when the text is used. This of course, will vary because of different context and situation. Genre writing as a product or type of writing shows its distinctive features as shown by its organization, rhetoric structure, and or linguistics features.
Genre-based writing as a product or type of writing shows its distinctive features as shown by its organization, rhetoric structure, and or linguistics features, purpose, etc. (Hyland, 2003; Knapp & Watkins, 2005; Pardiyono 2007; Dirgeyasa, 2015) then add that genre-based writing has its own distinctive features and characteristics such, purposes, textual element or rhetoric structure, grammatical pattern, and vocabulary usages (Dirgeyasa, 2015) . In addition, they also state that the characteristics of genre-based writing consists of a) certain communicative purpose, b) certain rethorical structure or generic structure and c) certain linguistic features.
In line with genre as a product of writing, Johns (2002; Hyland 2003; Pardiyono (2007; Dirgeyasa, 2014b) proposes that every genre has its own distinctive generic structure or schematic structure. By its physical structure, for example, each of the genre-based writing has different elements of text either by names or numbers. One particular genre may be simple and the other one may be complex in term structure. For example, recount genre physically is designed as follows a) orientation, b) record of events or sequence of events, and c) re-orientation (Dirgeyasa, 2014b; 2015) . Visually, it can be shown in Figure 1 below.
Orientation
Record of events or sequence of events Re-orientation Figure 1 . Physical structure or generic structure of recount genre Then, the procedure text or genre's physical structure is different from recount genre or other types of genre. The procedure genre consists of (topic+ statement of purpose) ^ (Squences of steps to accomplish job or activities stated in the topic) ^ (Closing-if necessary) (Knapp & Watkins, 2005; Pardiyono, 2007; Dirgeyasa, 2014b; ) . Visually it can be drawn as it is shown by figure 2 below. In short, each genre writing type is not only different among other by physical structure or generic structure or rhetoric structure but also their lexico-grammar or linguistic features as well. For example, the main typical lexico-grammars of recount genre writing provides a background information answering the questions (why?, when?, where?, and why?), past tense, sequence of time, etc. Then, the procedure genre follows the following lexico-grammar as shown by the use imperative sentence, the frequent use of passive sentences. Then, in procedure genre writing, the command or doing something verb such as such as put, take, mix, switch, slow down, reduce, expressing sequence (first…; then…; next…; finally), etc are aslo common (Knapp and Watkins, 2005; Pardiyono 2007; Dirgeyasa, 2014b) .
The process of Teaching and Learning through Genre Approach
As a matter of fact, many experts state that genre as an approach to teaching and learning writing shows its typical process, procedures, and steps. Martin (1999) states that genre writing as a process of teaching and learning can be developed and conducted through a number of phases to follow in. He proposes three main phases of genre writing process consisting of a) modeling, b) deconstruction, and c) language understanding. In accordance to the implementation of genre based writing to teaching and learning writing as a kind of a model of wheel literacy (Cope & Kalantzis, 1993 The above statement shows that Cope and Kalantzis (1993) suggests that in modeling stage, a certain genre is given to the students by the teacher. The teacher and students then, analyze it in order to know the nature of its features in terms of linguistics features, structures of the text and the communicative purpose. It is important to know because each type of genre has its own linguistic features, structural patterns and communicative purpose as well. In second phase, the students do the exercise by manipulating and modifying the text given in terms of relevant language usages. Finally, the students try to produce a certain genre type by using their previous understanding and knowledge.
Regarding to the genre as a model of teaching and learning, Firkins, Forey, and Sengupta (2007) elaborates in detail and more comprehensive way how it is done. They use the term 'cyclic strategic' to define and stages of teaching and learning writing through genre based approach. They also propose three stages which must be followed and implemented during the teaching and learning process. The three stages are a) modeling a text, b) joint construction of a text, and c) independent construction of a text. They then, explain each stage having some practical steps to follow systematically.
1) Modeling a text
In modeling a text, there are four practical steps which must be implemented during the teaching and learning process. The four practical steps are:
a) The teacher chooses a certain type of genre writing in order to develop the classroom activities. In this case, type of genre must match with the students needs and market needs where they will work later on.
b) The teacher and the students discuss the text genre by modeling and deconstruction or even manipulating the text.
c) The students are directed and situated in order to know and understand the function of the text, the communicative purpose of the text. Take for example the genre procedure writing-the function of procedure and the purpose of writing procedure.
d)
The students then, study the vocabulary usages of a certain genre procedure, grammatical or structural patterns of procedure, and then the students practice the procedure if necessary.
2) Joint construction
In joint construction stage, the students start to do something more practical and operational dealing with writing. However, their work of genre writing is not writing at all because they modify and manipulate the text given. The students are still guided and helped by the teacher before they become really independent writer of a certain genre taught and learned. As a matter of fact, there are three practical steps how join construction stage is developed and implemented.
a) The students reconstruct the certain genre writing given. In this case, the student may revise and paraphrase the vocabulary usage, the grammatical patterns, and textual devices if necessary by their own words.
b) The teacher continuously guides the students to discuss and order the students to remember so that they really understand well about the genre type given. c) Before going forward to stage three, the independent construction of a text., stage modeling text and joint construction are important to review.
3) Independent construction of a text
By having prior understanding and experiences of stage one and stage two, the students are ordered to write a certain type of genre as what they have learned before. The student write a given genre type independently. In this case, the teacher must be sure that the students really understand the features of a certain genre such as the communicative purpose, structure element of the text, grammatical patterns usage, relevant vocabulary usage, and textual devices as well. In order to have a vivid pictorial flow chart of cyclic teaching and learning of writing through genre based approach, Hyland (2003) as quoted in Dirgeyasa (2014a) draws as it is shown by figure 3 below. By this model, the student can learn to write truly gradually and systematically. This can help them to write by comparing and contrasting their previous work to the final work of writing. By doing so, the students know the strengths and the weaknesses of their writing. In line with the student process of learning, genre based approach to teaching and learning writing, Weber (2001) states that this model of teaching and learning writing helps to raise the students' awareness of particular areas of difficulties while at the same time it promotes learner autonomy.
Conclusion
Genre as an approach to teaching and learning writing is a matter of mixed approach between process and product approach. It is a kind of one coin with two facets-which implies two sides that is genre as an approach or method or strategy to teaching and learning writing and as a product of the writing itself. As an approach, genre refers to process of writing showing its systematical orders or steps to follow either by teacher or students. Whereas, genre as a product shows its distinctive features of writing either in terms of organization, physical design or layout and also communicative purpose and linguistics features used.
